
students of some of the institutions highlighted in the book. Beyond its
illustrative value, this oral history provides critical insights into the on-
the-ground effects of state and national educational policy-making.
That human aspect, so critical to historiography, has often gone miss-
ing in histories of special education, and I was delighted to find it here.
Malone’s excellent book will, I hope, serve as a valuable resource and a
foundational text in the history of deaf education for years to come.

JOHN Y. JONES

Truman State University
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Angel David Nieves. An Architecture of Education: African American Women
Design the New South. Rochester, NY: University of Rochester Press,
2018. 256 pp.

An Architecture of Education by Angel David Nieves, an Associate
Professor of History and Digital Humanities at San Diego State
University, provides an excellent volume on intersectional feminism,
agency, education, space, memory, self-help, and uplift. The book
draws on the life experiences of Elizabeth Evelyn Wright, the founder
of the illustrious Voorhees College in 1897 in South Carolina, and
Jennie Dean, founder of the defunct Manassas Industrial School in
1893 in Virginia. Through six chapters, Nieves argues how “the intel-
lectual project of race uplift as a social movement included the built
environment as a primary vehicle for race-based advancement”
(p. 1). Using the term built environment as a guide for further analysis,
Nieves posits that ideas of self-help, uplift, and memory were just as
important to black women as they were to black men, and that the
nascent institutions of education were at the center of this progress.

Wright and Dean both saw industrial training as the best path for
the people they served. Just like William Jasper Hale of Tennessee
Agricultural and Industrial College, Booker T. Washington of the
Tuskegee Institute, Samuel Chapman Armstrong of the Hampton
Institute, and Hiram Revels of Alcorn Agricultural and Mechanical
College, Wright and Dean both networked with local whites for fund-
ing and land to create a space for training men and women in normal
and industrial education as well as for an active role in their
community.
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Seeking to fill a critical gap in the literature on African American
education, Nieves explains that the contribution of black women has
gone unexplored and underwritten. Indeed, Nieves is correct, as past
studies have informed us of the contribution of black men and white
philanthropists. Further studies focused on the contribution of histor-
ically black colleges and universities to the African American commu-
nity and the leadership style of their presidents, particularly at a time
when most of the black colleges were celebrating fifty- to a hundred-
year anniversaries. These include Rayford Logan, Howard University:
The First Hundred Years, 1867-1967 (1969); Leedell W. Neyland and
John W. Riley, The History of Florida Agricultural and Mechanical
University (1963); Frederick A. McGinnis, A History and an
Interpretation of Wilberforce University (1941); and Willard Range, The
Rise and Progress of Negro Colleges in Georgia, 1865-1949 (1951).

Although the study of these institutions is valuable to our under-
standing of African American education, they provided limited atten-
tion to black women’s contribution, except through the perspective of
students. However, recent studies have given attention to women’s
influence, including in the arena of campus protest movements and
breaking barriers in the academy: Martha Biondi, The Black Revolution
on Campus (2012); Sarah Caroline Thuesen, Greater Than Equal (2013);
Stephanie Y. Evans, Black Women in the Ivory Tower, 1850-1954 (2007);
and Kabria Baumgartner, “Love and Justice: African American
Women, Education, and Protest in Antebellum New England”
(2019). But even with these critical studies, more work needs to be
done on black women educators and how ideas of uplift and black
social progress were connected to their freedom and intellectual, phys-
ical, economic, and social development.

In his book, Nieves takes the reader through several unique topics
of interest. In chapter 1, “ContestedMonument-Making and the Crisis
of the Lost Cause, 1865-1920,”Nieves explores how blacks maintained
their space in the South among white nationalist tensions and assault
on black schools and churches. Memory was essential to white nation-
alistic attitudes toward African Americans, hence the importance of
symbolic memorials of the lost cause not only as a rallying cry for
white supremacy but as a way of intimidating African Americans.
Nieves’s use of memory as a point of analysis to understand the neces-
sity of the built environment for African Americans is a crucial starting
point for his broader narrative.

Chapter 2, “The Impact of Chicago’s ‘White City’ on African
American Placemaking,” examines the World’s Columbian
Exposition in 1893. During a day dedicated to “Colored Americans,”
black educators and students took advantage of the allocated time to
display work and achievement by various black institutions.
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Although some resented having a separate day for African Americans
—most notably Ida B. Wells-Barnett, who lamented the exposition for
marginalizing the black community and distributing racist imagery—
Frederick Douglass saw it as an opportunity to not only show the pro-
gress of African Americans but to call out the racism and violence that
had proliferated throughout the country against black people. Nieves
explains that the exposition further galvanized black intellectuals and
reformers to push for programs that project positive images and culti-
vate the accomplishments of African Americans. Primarily, the expo-
sition influenced people like Wells-Barnett, Dean, and W.E. B. Du
Bois to create spaces for protest, education, and black nationalism.

Chapter 3, “Tuskegee Utopianism: Where American Campus
PlanningMeets BlackNationalism,” explores the growth and architec-
ture of black campuses. Nieves uses the Tuskegee Institute as an
example to explain how ideas of black nationalism, uplift, and self-
help were in full practice at the Tuskegee Institute when
Washington had students design and build spaces for their education.
Using student labor to create these spaces for themselves was not only
a method to instill self-worth, but, on a broader scale, showed that
African Americans were self-reliant.

Chapter 4, “The ‘Race Women’ Establishment: Elizabeth Evelyn
Wright, Jennie Dean, and Their All-Black Schools” and chapter 5,
“Manassas and Voorhees: Models of Race Uplift,” explore the lives
and work of Wright and Dean in creating their institutions. Seeking
to create a space for industrial training in the shadows of the Jim
Crow South, both women not only dedicated their time to raising
funds and procuring land and resources for their institutions but saw
their institutions as a safe space for the intellectual and practical devel-
opment of their people. In the last chapter, “Historically Black
Colleges and Universities: In Service to the Race,” Nieves examines
black campuses broadly as monuments to the struggles of African
Americans since slavery. The Voorhees campus, the former
Manassas Industrial School, and numerous other black institutions
are structural time capsules whose architecture and landscape provide
a window into the trauma and progress of the African American
community.

Overall, Nieves’s monograph provides a unique perspective of
how we should approach our research on black educational institu-
tions. Architecture is rarely used as a point of analysis; however,
Nieves provides a new methodological approach to how we explore
and write about these monuments. Furthermore, Nieves’s focus on
Wright and Dean offers a new layer to the contribution of women in
education and further gives homage to their work in an era of
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unchecked white supremacy. With that said, I recommend this book to
anyone researching black women and educational institutions.

MAURICE ADKINS

College of Wooster
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Kathryn Schumaker, Troublemakers: Students’ Rights and Racial Justice in the
Long 1960s. New York: New York University Press, 2019. 288 pp.

The word troublemaker in Kathryn Schumaker’s Troublemakers: Students’
Rights and Racial Justice in the Long 1960s carries many associations. It is
the favored term of Jim Crow-era whites like those in Philadelphia,
Mississippi, who juxtapose “good Negroes,” that is, those who stayed
in “their place,” with so-called “troublemakers” whose protests upset
the racial order (p. 18). It is also a term used by educational authorities
to denote young people who are defiant or difficult, or whose actions
undermine the functioning of the school system. Either way, trouble-
makers and their actions are disregarded, seen as lacking legitimacy,
seriousness, and purpose. The youths in Schumaker’s text challenge
these dismissive assumptions. The young black and Latinx activists
who fill her study are far from aimless. Instead, their actions articulate
a clear and consistent rebuke of racial oppression, as manifested in
school segregation, unequal funding and resources, disproportionate
disciplinary policies, the lack of culturally relevant curricula, and
the absence of teachers of color from the classroom. Moreover, in
bringing their demands for racial justice through the schoolhouse
doors, and facing the ire of teachers, administrators, and school boards
in the process, these youths and their advocates ignite broader debates
about whether, and how, constitutional protections apply to students.
Thus, as Schumaker argues, these troublemakers are key historical
actors whose struggles are crucial to our understanding of both
students’ rights and the fight for racial equality.

Schumaker is keenly interested in the intersections between race,
law, and social movements, and she crafts a compelling argument for
rereading the history of students’ rights “through the lens of race” (p. 2).
This is achieved largely through a series of case studies that make up
three of the book’s five chapters. These accounts make clear that many
of the landmark cases encompassing students’ rights sprang initially
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