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discussed fully. How did Catholic schools, or perhaps other Christian
entities, respond to local interests? Did they absorb white students after
the Soria case or lend support to Mexican and African American stu-
dents? And, as Garcia makes the case, the story of segregation is a story
of space and place. Oxnard began as a small agricultural town that
became a “city” by the 1970s. Garcia applies a rurban analysis to
describe Oxnard, yet does not fully explore how this unique quality
1s important as it changed over time. Did white students leave the dis-
trict? And how did its rurban trait affect the dogma of segregation?
Overall, however, the book 1s impressive. Strategies of Segregation is
supported by primary and unpublished sources and is complemented
by forty oral histories that Garcia helped collect. These untapped
sources provide a new narrative to our understanding of segregation.
As Garcia argues, one of the most essential strategies of mundane rac-
ism was to omit the perspectives of Mexican and African American
students, parents, and community members who continually chal-
lenged segregation. Garcia found that even though a Mexican parent
led the desegregation lawsuit, the experiences of Mexicans were not
integrated into the court record. It is an engaging read that makes
interventions in multiple fields. There is no doubt that historians, com-
munity organizers, educators, attorneys, and policymakers interested
in curbing racial inequities in housing and education will find it

remarkably helpful.

Mario Rios PErEZ
Syracuse University
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Dawn Peterson, Indians in the Family: Adoption and the Politics of Antebellum
Expansion. Cambridge, MA: Harvard University Press, 2017. 432 pp.

Indians in the Family investigates American imperial expansion as a fam-
ily matter from the end of the American Revolution through Indian
Removal in the 1830s. It traces the experiences of American Indian
children adopted into white homes, particularly those of prominent
US officials in the American South. These children typically received
a formal education in English literacy and other disciplines within the
Western philosophical and religious tradition. Just as significantly,
they received an informal education in patriarchy and the subjugation
of African American slaves through prolonged immersion in plantation
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homes. Unlike the large number of Native youths targeted by later
federal Indian education policies in boarding schools, adoption only
affected a small number of Native children in early America.
Nevertheless, the experiences of the adopted children covered in the
book illuminate the complex intersecting themes of kinship, race, slav-
ery, capitalism, masculinity, sovereignty, and nation-building.

Peterson eschews the modern legal definition of adoption and
instead uses the term broadly and flexibly to describe a wide spectrum
of practices that involved the placement of Native youths in white
homes. Throughout the book, she examines the “unusual sympathies”
that prompted white families to adopt Indian children into their house-
holds. The first chapter provides the framework for understanding
how this trend emerged from settler colonial biopolitics of the
post-Revolutionary United States. The belief that, unlike African
Americans, American Indians showed the propensity for “civilization”
prompted US officials to devise methods for systematically assimilat-
ing them into American society. Ulumately, they hoped that trans-
forming Indigenous peoples into private landowners would lead to
continued territorial expansion. Although US “civilization” policies
took on a variety of forms, placing Indian children within the domestic
sphere of nuclear, patriarchal families served as one facet of the over-
arching program.

When elite, white Americans adopted Indian youths, they sought
to incorporate them “into the white national family” through an inti-
mate education in white social, cultural, political, and economic values
(p- 4). Peterson asserts that this practice provided a veneer of benevo-
lence for the ongoing violence and dispossession inherent in American
settler expansion. For instance, Andrew Jackson adopted a Creek
infant named Lyncoya after he invaded Creek territory and massacred
a Creek village, leaving the boy an orphan. For many children, the
promise of incorporation into the mythic American family remained
hollow. Instead, these children often occupied a liminal status in
white households. Often, their adopted families continued to view
them as “Indian” and denied them the same status and privileges
white family members enjoyed, regardless of the extent to which
they embraced tenets of “civilization.”

The educational components of the US “civilization” program are
widely known; the experiences of adopted Indian children, as well as
their wide-ranging influence upon their own nations, are much less so.
As such, a clear strength of the book’s framing lies in Peterson’s ability
to address the perspectives and intentions of Native individuals, kin
networks, and nations in the narrative to reveal how and why they
diverged from their white contemporaries in the United States.
Peterson asks: if these adoptive practices represent an imposition of
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the expanding American nation-state, why then did elite southeastern
American Indians often seek out opportunities to place their children
in the households of US officials? T'o address this critical question, she
argues that while Native families rejected the assimilationist goals of
adoption, they recognized the potential access, power, and knowledge
that the educational experience would grant their children in defend-
ing against ongoing threats to Indigenous sovereignty. Thus, the
opportunity to place their children in white America served as a
form of resistance rather than an endorsement of US imperialism.

Likewise, the divergent goals and motivations of parents who
sought out opportunities to place their children in white households
also sheds new light on the defensive strategies Native people
employed across time and geographic space. In chapter two,
Peterson details how the conception of American Indian placement
in white families originated in the North when, in 1790,
Cornplanter, a Seneca chief, requested that President Washington
assume the care of nine Seneca boys and provide them with an educa-
tion in the United States. Peterson argues that Cornplanter’s motiva-
tions were straightforward. He recognized that such an exchange
“strengthened and personalized international kinship ties that led to
trust and good feeling in nation-to nation relations” (p. 50).
Although Washington denied Cornplanter’s request, Quaker mission-
aries began to experiment with the adoption and education of Native
youths, in effect acting as go-betweens between US officials and Native
leaders.

These early chapters in the book provide the context for the fol-
lowing chapters, which focus on the adoption of roughly a dozen
southeast American Indian children into the homes of powerful US
officials and southern plantation owners. Several chapters revolve
around James McDonald, a Choctaw youth who, from the age of
eleven, lived in the homes of Silas Dinsmoore, a slaveholding federal
Indian agent, and Thomas McKenney, the US superintendent of
Indian trade. McDonald soon ascended as a key Choctaw legal
mind, diplomat, and education advocate. Meanwhile, other young
males, with the support of their families and nations, attended the
elite Choctaw Academy at Richard M. Johnson’s plantation home in
Kentucky. Although the young men represented only a small minority
of their nations, their lasting influence upon their nations is immeasur-
able. This cohort applied their colonial education as tools to resist both
southern slaveholders’ intrusion in their homelands and American
society’s conceptions of Indigenous peoples as “savage.” As pressure
to move west escalated, they articulated clear visions of self-
determined, sovereign Indlgenous nations and served as intermediar-
ies in negotiations with the United States. Despite their failure to
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prevent removal, these bicultural, educated leaders continued to shape
several facets of their own nations for decades to come, including the
expansion of national school systems.

Understanding how southeast American Indian nations conceptu-
alized and used education to advance their own interests is a critical
step toward reexamining the diversity of Indigenous educational
experiences. [ndians in the Family joins other recent works, such as
John Demos’s The Heathen School: A Story of Hope and Betrayal in the Age
of the Early Republic and Christina Snyder’s Greatr Crossings: Indians,
Settlers & Slaves in the Age of Jackson, in shifting scholars’ attention to
Native education during the late eighteenth and early nineteenth cen-
turies. Moreover, her attention to the interplay between formal and
informal forms of education speaks broadly to issues concerning assim-
ilation, child removal, and self-determined education in the past and
present.

RowaN FAYE STEINEKER
University of Central Oklahoma
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Thomas W. Simpson. American Universities and the Birth of Modern
Mormonism, 1867—1940. Chapel Hill: University of North Carolina
Press, 2016. 229 pp.

This finely researched historical volume is a welcome addition to the
growing body of literature focusing on Mormonism’s slow march to
modernism. This study is placed in the late nineteenth and early twen-
tieth centuries, a time that led to the great migration outward from
Utah for both work and education. Thousands of Mormons attended
prestigious state universities in California, Michigan, and Minnesota;
private campuses with night schools, such as George Washlngton
University or New York University; and eventually top-drawer insti-
tutions like Stanford, Harvard, Chicago, and Columbia. Outmigrants
received training in higher education, certifications in the professions,
and graduate instruction in law, medicine, and the sciences. As the
twentieth century rolled on, Mormon students established notable
reputations while participating in moot courts, conferences, debates,
and other activities.

Thomas W. Simpson’s book touches on the earlier portion of this
outmigration, detailing the experiences of some of these students.
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