
organizations such Monastic Interreligious Dialogue. There are personal and

poignant touchpoints as Fr. Park considers the future, as in the recognition of

suffering (dukkha) as the common ground on which Buddhists and Christians

have much to learn from one another (); and the author’s humble recog-

nition, through the lens of Merton’s growth in Christ, of his own biases and

blindnesses as a Catholic priest and monk (). Although set as an academic

study, this is a book written from the heart of contemplative prayer and grat-

itude, such that Pieris’ conviction bears out, with a welcome twist: Christianity

can recover its Eastern sense by dialoguing with its own monks, especially

those from the East.

CHRISTOPHER PRAMUK

Regis University
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This collection of chapters argues that interreligious/interfaith studies is

an emerging but legitimate field of study, branching out from religious

studies and reflecting upon interfaith activism. Links are made to the tradition

of world religions courses in religious studies and their inherent goal of reli-

gious literacy for students. These courses are criticized for their essentialist

views of religion, their representation of a limited number of worldviews,

their ties to Orientalist or colonial histories (as well as to White Christian priv-

ilege), and their lack of affective learning outcomes. In this manner, world

religions curricula are found to be relatively ineffective at imparting

genuine religious literacy to students. On the other hand, interreligious/inter-

faith courses or programs are portrayed as more adaptive to the true diversity

of religious and secular worldviews as well as more effective at achieving reli-

gious literacy through affective learning outcomes. Through pedagogical

methods such as case studies and religious site visits, students are challenged

to grow in compassion and empathy for “religious others” as well as in appre-

ciation for the difficulties in interreligious understanding and engagement.

The ties to interfaith activism are clarified particularly in the coauthored

chapter “Toward an Interreligious City” by Heather Miller Rubens,

Homayra Zaid, and Benjamin E. Sax. The authors explain the connection of

anti-Semitism, Islamophobia, and racial segregation in Baltimore to the

need of “building interreligious learning communities” at the Institute for

Islamic, Christian, and Jewish Studies (–). These interreligious learning
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communities are created in response to religious and societal tensions to

delve deeper into differences and difficult histories but are also imagined as

helping social justice work through an awareness and sensitivity to these dif-

ferences and divisions (–).

Asmight be expectedwith anemerging field, there is a rather explicit toneof

self-justification in this collection. It proposes to incorporate similar courses or

programs tomore universities in the United States and explains how an educa-

tion in this field can play itself out in the job market (cf. Mark E. Hanshaw with

Usra Ghazi, –) and civic engagement. One of the more interesting ten-

sions in the process of self-justification is the relationship of interreligious/

interfaith studies to individual religious traditions with antisecular ways of

thinking. On the one hand, in her chapter “(Inter)Religious Studies: Marking

a Home in the Secular Academy,” Kate McCarthy argues for the continued

secular stance of interreligious studies as it branches out from religious

studies. She applies this stance in various ways, including aiming in the

opening lectures of her courses to create “lists of learning objectives that assid-

uously avoid promises of personal meaning-making” (). Students are rather

encouraged to develop skills in order to become responsible participants in

democratic societies. In Marion H. Larson’s and Sara L. H. Shady’s

“The Possibility of Solidarity: Evangelicals and the Field of Interfaith

Studies,” on the other hand, the authors disagree with McCarthy and argue

rather that “interfaith studies should challenge the dominance of secularism

in the academy” (). The authors note that “spiritual rebirth” and “truth

claims” are inherent to Evangelical identity, explaining that these factors

often place Evangelicals at odds with the interfaith community (–).

With the conflicting perspectives among McCarthy and Larson and Shady, a

tension appears in interfaith studies between legitimating itself to the secular

academy and positively engaging diverse religious traditions. As the field con-

tinues to advance, this will be an important issue for it to continue to address.

SHANNON WYLIE
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Words to Live By is a collection of twenty-three essays discussing interre-

ligious engagement from different religious or secular perspectives. Each

essay reflects upon a scriptural text, devotional object or lyric, or speech
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