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This volume is the published form of Anita Thomas’ doctoral thesis. From the
introductory page it is unclear whether the thesis has been edited for publication
purposes, or whether it has simply been published in the form in which it was submitted
for examination. Full reading of the volume suggests that the latter is more likely to be
the case, which has implications for the breadth of readership it might attract.

Thomas considers the L2 oral production of adult beginner learners of French, and
the way in which in their production of regular verbs they use both a short form (je parle)
and a long form (je parl[e]) in instances where either the present tense or the infinitive
is required. Noting that such use is sometimes target-like and sometimes not, Thomas’
main concern is to establish whether there is any systematicity in learners’ use of the
two forms. She formulates two hypotheses to explain learners’ use, drawing on studies
of past tense morphology development that follow two main lines of argument. The
first of these suggests that the lexical aspect of verbs exerts an influence on production,
with learners tending to use short forms with static verbs, and long forms with dynamic
verbs. The second by contrast argues that usage and frequency of forms in the input to
which learners are exposed influence their production more strongly.

These two positions are examined in detail by Thomas in the first section of the
book, ‘Partie Théorique’ in relation to the development of past tense morphology. Her
discussion provides a useful summary of key theories and studies in this area, which is
presented in a clear and accessible manner. Less convincing perhaps is her argument
that the two positions might be transferred to non-past tense contexts, and indeed she
provides surprisingly few supporting statements in this respect. The section ends with a
statement of her hypotheses and a sub-section outlining and justifying her methods for
data collection and analyses.

The second main section of the book sets out the results of her data collection and
their analyses. Thomas firstly presents data concerning the input to which a group of
adult L2 learners of French in Sweden were exposed, in terms of oral production from
their teacher and the textbook material they used. Taking a sample of 16 regular —er
verbs, she examines the extent to which they appear in the short or the long form in
the input, finding that some occur more often in the short form, others in the long
form, and that this is also related to lexical aspect. These same verbs and how they are
used are then examined in oral data from learners from three sources — a free production
task, an elicited imitation task and a recall task. Clear and comprehensive details of these
data collection methods, and the subsequent analyses, are given. Thomas also gives a
lucid and accessible overview of the theoretical underpinnings of imitation tasks. This
section as a whole would therefore be of interest to researchers looking to undertake
similar studies.

Thomas’ perhaps unsurprising overall conclusions from her data are, that there is a
close relationship between lexical input and input frequency in terms of their influence
on learners’ production, with a tendency for input frequency to have a greater influence.

Some of the presentation of the data is rather dense and the multiple sets of data
sometimes require the reader to backtrack to previous chapters to gain a clear sense of
the emerging overall picture of results. Thomas does, however, provide useful summaries
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at the end of each chapter, and the concluding chapter, giving an overview of the whole
study, facilitates understanding of the author’s conclusions to a certain extent.

In sum, this is a volume that would be of interest to those looking to undertake similar
studies and would be a useful source of information for research students looking for
guidance on structuring a thesis. As a published work, it would possibly have benefited
from editing to make it more accessible to a wider audience.
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Le francais langue seconde (désormais FL2) fait son apparition dans les pays
francophones, c’est-a-dire les pays ou le francais n’est pas la langue d’origine de la
plupart des éleves. Le FL2 comme domaine d’enseignement et/ou de recherche propre
a pendant longtemps été tenu en considération moindre par rapport aux francais langue
étrangere (dorénavant FLE) et francais langue maternelle (désormais FLM). C’est grace
al’émergence a I'Université des départements d’études francaises pour I’étranger a partir
du début des années soixante-dix que les études de FL2 ont commencé a se développer.
Tant et si bien que Le Frangais langue seconde, Comment apprendre le frangais aux éléves nou-
vellement arrivés est un des peu d’ouvrages dédiés exclusivement a I’étude de cette matiere.

Cet ouvrage s’ouvre par une « Présentation », ot 'auteur présente le but principal de
ce livre : « Analyser de facon plus détaillée toutes les composantes de I'apprentissage du
francais en directions des éleéves nouvellement arrivés (dorénavant ENA) et proposer des
types d’activités susceptibles de trouver place dans la classe en relation avec les domaines
ainsi explorés ». La présentation est suivie par dix chapitres qui sont le vrai noyau de ce
travail. L’auteur termine ’ouvrage avec une profonde réflexion dans la « Conclusion » et
finalement, il présente les listes des matériaux utilisés dans la « Biographie » (en papier)
et dans la «Sitographie » (sur Internet). Ainsi, le premier chapitre « Publics et dispositif
d’accueil » est consacré aux publics concernés, notamment les enfants des migrants et
les dispositifs d’accueil en France dans la mesure ot Paccueil des enfants de migrants et
les politiques de la langue associées constituent, encore aujourd’hui, une problématique.
Le deuxie¢me chapitre «Les langues a I’école/les langues de I’école» s’occupe du
processus de la communication et des codes conversationnels. Dans le troisieme chapitre
«Enseignement du francais et parcours bilingues/plurilingues », s’ouvre le débat sur
les bienfaits et les difficultés de devenir bilingue/plurilingue en étant ENA. Les trois
chapitres suivants traitent trois des compétences linguistiques que I'on doit connaitre
pour pouvoir maitriser une langue, c’est-a-dire, la compétence orale, la compétence
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