
the approaches the authors take, the book reads more like a conference proceed-
ing than like a well-planned volume focusing on one topic. Hence, it wins on
breadth but loses on depth. It would be a great introductory read for those who
are interested in English and globalization in China, but it would not serve well
those who want in-depth exploration of one topic.
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Amid widespread talk about the dominance of English across the world, this
volume is a reminder that even at the core of the English-speaking world, En-
glish monolingualism is not as universal as is often assumed. The book’s sub-
title, Pedigree of nations, conveys that, in fact, multilingualism is not only an
important element of contemporary daily life in the United Kingdom, United
States, Canada, Australia, and Aotearoa0New Zealand, but also an essential thread
in these nations’ ancestral lines, indeed part of what has made them what they
are today. In this comprehensive effort to dispel the “myth of monolingualism”
(p. 3), Viv Edwards has assembled copious evidence of the use and significance
of minority languages in English-dominant countries. Readers will find them-
selves better equipped to counter not only this general misconception but also
the pervasive corollaries that position other languages and their speakers as prob-
lematic, outside the mainstream, and therefore outside the range of what is valued.

Edwards’s exploration of the extent, forms, and functions of multilingual-
ism focuses on the inner-circle countries of the English-speaking world (Kachru
1985), where the myth of monolingualism is strongest. The first of three sec-
tions in the book establishes a background to the extent of linguistic diversity
in these five countries and discusses issues in the provision of multilingual
services. This is followed by two other sections detailing the use of multiple
languages, first at home and school and then in the public and international
spheres. In the first chapter, Edwards delineates three general categories of
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minority languages in use in the UK, United States, Canada, Australia, and
Aotearoa0New Zealand, and she uses these categories to structure her discus-
sion of language use in various domains throughout the rest of the book. In
doing so, she creates a particularly inclusive portrait of the variety of lan-
guages used in English-speaking countries. She details the use of (i) indig-
enous languages such as North American Indian or Australian Aboriginal
languages; (ii) established minority languages including Irish, Gaelic, Welsh,
Scots, African American English, Australian Aboriginal English, Hawai‘ian Cre-
ole English, and sign languages; and (iii) new minority languages belonging to
migrant groups. In the second and third chapters, she traces the origins of lin-
guistic diversity in each country and the waxing and waning of sociopolitical
tolerance for languages other than English. She describes contemporary inter-
pretation and translation services for speakers of other languages in the legal,
medical, and financial spheres. While providing an overview of issues in inter-
pretation, she also offers engaging examples, such as a transcript from an Alaska
court case that illustrates the difficulty in translating highly culture-bound con-
cepts such as “fairness.”

Noting in this first section that “bilinguals are the linchpin” (49) in multi-
lingual settings, Edwards goes on in the next section to discuss the primary
contexts in which bilingual skills are cultivated: home and school. Despite omni-
present pressures to shift to English, families have many reasons to preserve
and develop multilingual skills, from improving intergenerational communica-
tion and intellectual benefits to facilitating participation in religious activities.
A historical look at minority languages in education is followed by an exami-
nation of modern educational programs using and supporting minority lan-
guages, including the learning and use of non-English languages by majority
speakers. Although others have assembled similar material on bilingualism in
the family and in schools in one or another English-dominant country, Edwards
examines these topics across all five inner-circle countries together, giving rise
to new insights. Present throughout the book but especially evident in this mid-
dle section is Edwards’s effort not only to highlight similarities among the five
inner-circle countries but also to illuminate interesting contrasts that show how
these countries can be learning from each other. For example, she notes that in
all five countries the sociopolitical climate has swung from early tolerance to
increasing restriction of non-English languages, often in reaction to trends in
immigration. But within the similarity of this general trend, Edwards pays care-
ful attention to differences: “Bilingual education in the U.S. is notable both for
the accompanying political furore and for its preoccupation with providing only
transitional support for learning English. Bilingual education in Australia, in
contrast, emphasizes bilingualism as a personal and national resource, rather
than as an anti-poverty measure” (120). Edwards herself points out the com-
parative potential in these contrasts: “Dual-language immersion . . . is limited
to the USA, while Australia has accumulated a great deal of experience of
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content-based learning. There is thus no shortage of opportunities to learn from
the experience of others” (144).

A particular strength of Multilingualism in the English-speaking world is that
it does not stop at the border of the private sphere. In demonstrating that multi-
lingualism in the inner-circle countries is already widespread in public domains,
Edwards neutralizes a major argument of English-only movements: that use of
minority languages is fine at home and in private but that their “intrusion” into
the public sphere would be too costly, divisive, or impractical. The third section
of the book, entitled “Language in the wider community,” encompasses chapters
8 through 12 and covers minority language use in the domains of economy and
labor, media, arts, and national defense. While Edwards covers the straightfor-
ward economic advantages of bilingual and minority language skills in tourism
and international business, she also draws our attention to their importance in
minority-run media and minority economies, or the smaller economies of indig-
enous, established, and new minority communities. Many businesses based in
these communities provide work environments where minority languages are
welcome, if not essential: for example, the Central Australian Aboriginal Media
Association and American Indian casinos (150–52). Media, arts, and cultural
programs such as the Aboriginal Peoples Television Network in Canada (174)
and Radío na Gaeltachta, an all-Irish-language station (177), provide visibility
of minority languages and local control over content. Some language revitaliza-
tion programs such as the Gaelic Energy Centres in Scotland (152), and lan-
guage minority education programs such as schools for the Deaf (152–53) also
create jobs requiring minority language skills.

Edwards is careful to note the contradiction between “the policies which have
helped to weaken the multilingual capacity of inner-circle countries over the
years and the current rhetoric surrounding the usefulness of other languages in
tourism and other areas of the economy: . . . while the bilingualism of upper-
class speakers is valued, the language skills of lower-class employees are often
overlooked” (161). This tension is especially clear in chap. 11, where Edwards
provides a timely discussion of the domains of international diplomacy and na-
tional defense, in which the call for bilinguals has been almost desperate since
September 11, 2001. Citing the alarmingly few Arabic speakers among U.S. mil-
itary personnel in Iraq and a similar lack of language skills in other U.S. federal
agencies, Edwards suggests not only that current events should stimulate reas-
sessment of second0foreign language teaching in the inner circle, but also that
other languages ought to be valued not only for their role in national defense but
also for the protection of minority language speakers themselves.

Having established the extent of linguistic diversity in the British Isles,
Aotearoa0New Zealand, Canada, Australia, and the United States, Edwards
addresses in the concluding chapter what really lies beneath the myth of mono-
lingualism and its concomitant mistrust of other languages: “the debates which
on the surface focus on language are actually about culture, identity, power,
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and control” (216). In keeping with her unequivocal stance throughout the book,
she outlines the benefits, both individual and societal, of preserving and pro-
moting multilingualism and the resources that minority languages embody.
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The central idea of Carter’s wonderful new book is that “Creativity is a perva-
sive feature of spoken language . . . a key component in interpersonal communi-
cation, and . . . is a property actively possessed by all speakers and listeners”
(p. 6). Carter is a scholar with a long history of solid work, both as one of the
leaders of the CANCODE corpus effort (the Cambridge and Nottingham Corpus
of Discourse in English), and as the author of two books on English grammar
(Carter, Hughes, & McCarthy, 2000; Carter & McCarthy, 2006). During count-
less hours reviewing transcripts from the CANCODE corpus of spoken English
(5 million words, collected between 1993 and 2001), he repeatedly noticed that
“patterns and forms of language which as a student of literature I had readily
classified as poetic or literary can be seen to be regularly occurring in everyday
conversational exchanges” (10).

Carter’s examples of creativity include repetition of words, phrases, or idi-
oms, sometimes with improvisational embellishments – what is called “intertex-
tuality” or “indexicality” by many scholars. As long ago as Bakhtin 1986, scholars
were noting that some utterances contain traces of prior utterances within them,
while altering those prior utterances to suit the present context. The idea is now
widespread (A. L. Becker 1995; Fairclough 1992). Other scholars have studied
the poetic creativity of repetition and embellishment, including Jakobson 1960,
Silverstein 1984, and Tannen 1989.

Carter’s key questions are the same ones that have guided my own compari-
sons of jazz, theater improvisation, and everyday talk: Why do we convention-
ally think of linguistic creativity as written rather than oral? Are there degrees of
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