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towards adulthood, he sees him surrounded by parental complexes and sibling
rivalries with devastating results. Dr. Wittels is a whole-hearted protagonist
of the children's houses of Dr. Montessori, and considers that they provide the
ideal surroundings for childhood ; he does not appear to realize that even
in such a setting the child will provide himself with a parent substitute either
out of reality or phantasy. The present policy, the result of experience
in child guidance clinics on both sides of the Atlantic, is to keep the child,
whenever possible, in his own home.

A reference is also made to the sadistic element in most fairy tales, and their
effect upon young children, and it is interesting to see that the translators have
added a note saying â€˜¿�â€˜¿�the author's strictures on fairy tales and folk tales are
less applicable to printed matter that is available for English-reading childrenâ€•.

Throughout the book the author pays tribute to Jean Jacques Rousseau
as a forerunner of many of the modern views on the treatment and under
standing of children. His whole plea is for an upbringing and education which
will leave the child free to develop himself : â€˜¿�â€˜¿�We shall have to wait a long
time. Many difficulties arise in the carrying of our new plans into effect, and
unforeseen problems obscure the issue. Yet the fundamental idea is plain
and simple. Leave your children to themselves. Do not educate them, for
you cannot. . . . We hear much of the century of the child. That century
will not really begin until grown-ups realize that children have less to learn
from them than they themselves have to learn from children.â€•

D. N. HARDCASTLE.

The Mind of the Child. By CHARLESBAUDOUIN. Translated by Eden and
Cedar Paul. London: George Allen & Unwin, Ltd., 1933. Price ios.

This book is written primarily for educators, but is quite a good introduction
to the broad principlesof psycho-analysisfor the uninitiated.It iswritten
in an easy style, and is well illustrated by short references to actual cases taken
from the author's own experience, and from examples quoted by other writers
belongingto diverseschoolsof thought.

The author feelsthat all behaviour depends upon â€œ¿�complexesâ€œ¿�.He
agrees that complexes are built up from instinctiveelements, but holds
that in our present state of knowledge we are not in a position to resolve them.
By reducing all behaviour to complexes he attempts to correlate the various
schoolsof thought in dynamic psychologyâ€”thatin realitythe complexes are
the same for them all, only they are perceived at different levels or angles.
But this theme is not pursued throughout the volume.

The book is, quite needlessly, divided into four sections:
(,) Complexes of the object.
(2) Complexes of the ego.

(@)Complexesof attitude.
(@)Relationsand regulations.

In this last sectionthe author deals with the intersectionof various
complexes, quotes two typical motifs, and gives a rather inadequate account of
the â€œ¿�super-egocomplex â€œ¿�.His nomenclature does not belong rigidly to any
one school.

In his conclusions the author advises psycho-analysis for the child who
manifests seriousbehaviour difficulties;he also advisespsycho-analysisas
a routine for pedagogues, but appreciates the many difficulties which this
would involve. D. N. HARDcASTLE
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